The Nature of a Changing Society


A number of major trends and developments in society require that more careful attention be given to the international and humanistic dimensions of education systems. For example:
О Technological developments and the processing, storing, accessing and transmission of information of all kinds continually present new possibilities and challenges, many of which impact on the nature of relationships at both a personal and a societal level. 
О The 'information revolution' that has taken place creates a danger that is described as the shift from mind and meaning to computers and information where the concept of 'meaning' is replaced by the concept of 'computability'.
 О Modern media present a disconnected, fragmented and unmediated view of the world with the potential to diminish the individual's sense of purpose, meaning and interconnectedness.
 О Ecological issues are reaching critical stages. Developments in bio-technology, resource consumption and sustainability present challenges of enormous proportions. 
О An overall decline in religious faith has led to a more fragmented quest for spiritual fulfillment.
О Industrial restructuring in response to the economic need to seek world rather than local or national markets and its impact on employment patterns have given rise to wide scale social distress and anxiety. 
О Relationships within families are more complex than hitherto and a cluster of interpersonal and psychological factors associated with the nature of family groups have become commonplace. 
О Pluralism, ethnic and cultural, while always present in any society, is a growing reality that impacts increasingly on the lives of young people. 
О Social and economic disadvantage is a continuing reality for many ethnic and cultural groups. The unequal distribution of economic wealth continues to exacerbate issues of disadvantage.
All countries are in the process of renovating or adapting their education systems in order to respond to the likely requirements of the twenty first century. Those efforts require intensive international cooperation and coordination. But attending to curriculum content only in terms of information, concepts and skills will fail to develop sufficiently the dispositions necessary for life in an increasingly diverse society. In our country, still moving though a period of transition to pluralism and to a market economy, there  are a lot of difficulties. An unconsidered acceptance of what are perceived as Western European freedoms may not promote new ways of thinking. The worst aspects of a market economy, such as unemployment, inflation, criminal rates, may obstruct the search for the values to build democracy on.
The International Dimension
Educational establishments will find that the internationalization of the curriculum provides a wide range of challenges and opportunities, some concerned with content and some with organization. Regardless of a school's particular focus there are principles that are prerequisites for any school intent on developing an adequate international and intercultural dimension.
Intercultural education should:
 О recognize the interactions that take place
between cultures; 
О recognize the value of different cultures in a way which does not hide relations of dominance hut enhances the status of migrants' cultures; 
О be a principle which underpins all school activity;
О challenge socially biased and ethnocentric
assessment criteria;
 О introduce the intercultural approach in all areas of the organization and life of the school;
О develop mutual solidarity and acceptance
in the living community of the school;
 О recognize and value the symbolic role of the presence of mother tongues in the school;
О promote a pluralistic approach to the acquisition of knowledge; 
О recognize the potential of the arts to developan appreciation of different cultures;
О promote intercultural activity among pupils and recognize that it depends on the quality of cooperation in teaching teams and between indigenous and foreign teachers; 
О promote communications between the school, the home, the social environment in which the children live and the whole community, both migrant and indigenous; 
О recognize that intercultural education provides a perspective which concerns both the countries of origin and the host countries and which calls for solidarity between countries with differing levels of resources; 
О develop teacher skills which allow these principles to become effective practice.
The earlier children are helped to develop an awareness of the importance of this dimension and given opportunities to engage in and reflect on it the better. Educational systems must provide a framework upon which young people can base critical thinking and judgments and which will allow each individual to make sense of the complex and discontinuous change that characterizes the twenty first century society and which enables them to participate as active and responsible citizens in the personal, social and political dimensions of society. There is no more effective means of developing the necessary understandings than through the experience of this dimension in action.
Education at all stages must seek to promote the development of thinking, rounded and well- balanced human beings who have a respect for self and for others and an empathetic understanding of their own and other traditions and cultures.
The imperative is to provide young people with a sound foundation on which to base moral and ethical decisions and behaviour which respects the nature of the interdependent world in which we live, which respects the rights and dignity of others and thus incorporates implicitly an international perspective.
Principles and Qualities
These guidelines are based on the belief that there are principles or precepts which are essential cornerstones on which an education for a humanistic and international society must be built. The principles are: 
О a sense of self-esteem, both personal and cultural;
О a respect and tolerance for others: both as individuals and as members of ethnic or cultural groups;
 О a sense of belonging; meaning that all must ' have a secure physical, emotional and political focus within society; 
О a sense of social responsibility; meaning an understanding that the diverse society in which we live must recognize the imperative to act with tolerance and responsibility in relation to social, political, cultural and environmental factors; 
О an appreciation of the importance of learning; meaning a recognition that knowledge, in whatever construction, is a means to new understandings, insights, creative opportunities, and an appreciation of the interconnectedness of our world.
Such principles on their own are not enough. They need to go hand in hand with certain 'ethical qualities' or dispositions that fosfer humanistic and International understanding. The necessary qualities are:
О openness, a willingness to discuss and to listen
О decency meaning to have 'an attitude of goodwill towards non-intimates, which will be expressed in different ways in groups. It will often involve not insisting on one's rights and giving other people more than is due to them'.
In schools the importance of these principles and qualities must be made explicit as must their liberal nature. What should also be made clear is that the principles and qualities are not negotiable, although there will be occasions on which they colIide with each other. It is this inevitable conflict of principles that creates many of the difficult issues of practice in the area of education for humanistic and international understanding.


